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Introduction 

At Shakespeare Primary School and Nursery, we believe that positive relationships, emotional 
wellbeing, and social skills are the foundation for excellent behaviour and successful learning. 
This policy outlines our whole-school approach to building a safe, respectful and inclusive 
learning environment, where all pupils and staff feel valued, connected, and supported. 

Our Behaviour and Relationships Policy integrates Social and Emotional Learning (SEL) as a 
core component of school life. Through SEL, we help children develop the skills to manage 
emotions, build relationships, solve problems, and make positive decisions. 

Legal and Strategic Framework 

This policy is informed by: 

• DfE Behaviour in Schools Guidance (2022) 
• Keeping Children Safe in Education (2025) 
• SEND Code of Practice (2015) 
• Equality Act (2010) 
• Education and Inspections Act (2006) 
• Ofsted Education Inspection Framework (2025) 
• EEF Guidance on Social and Emotional Learning (2019) 
• Restrictive Interventions, including Use of Reasonable Force, in Schools (2026) 

Vision and Core Values 

We are committed to nurturing pupils who are: 

• Self-aware and able to manage their emotions 
• Empathetic and able to build positive relationships 
• Responsible and capable of making respectful choices 
• Resilient, with strong problem-solving and coping skills 

Aims of the Policy 

• To promote a positive, relational culture built on trust, consistency and empathy. 
• To support the development of pupils’ social and emotional skills as essential life 

tools. 
• To ensure clear, fair expectations for behaviour are upheld by all. 
• To prevent and address bullying, discrimination, and harm. 
• To reduce exclusion through inclusive, trauma-informed and restorative practice. 
• To ensure any restrictive practice is lawful, necessary, proportionate and recorded 
• To reduce the need for restrictive interventions through prevention and support. 

 



 

 

Social and Emotional Learning (SEL) 

SEL is embedded across our curriculum, daily routines, and pastoral systems. It supports 
pupils to develop five key competencies: 

1. Self-Awareness 
Recognising emotions, self-confidence, accurate self-perception. 

2. Self-Management 
Impulse control, stress management, self-motivation, goal-setting. 

3. Social Awareness 
Empathy, appreciating diversity, respect for others. 

4. Relationship Skills 
Communication, teamwork, conflict resolution, seeking help. 

5. Responsible Decision-Making 
Making safe, ethical and constructive choices. 

SEL is promoted through: 

• Daily check-ins and emotional literacy activities 
• PSHE lessons (My Happy Mind, Pol-Ed and MindMate) 
• Circle time and class meetings 
• Assemblies 
• Targeted interventions (ELSA, mentoring, emotion coaching, nurture groups) 
• Restorative conversations and reflections 

Roles and Responsibilities 

All staff are expected to: 

• Model SEL competencies and respectful behaviour. 
• Build secure, trusting relationships with pupils. 
• Teach and reinforce emotional regulation strategies. 
• Use consistent routines, language and expectations. 
• Recognise and respond early to unmet emotional needs. 
• Maintain a calm, restorative approach when managing behaviour. 

Senior Leaders and the Pastoral Team will: 

• Champion a relational and SEL-based approach. 
• Provide training, support and coaching for staff. 
• Monitor behaviour and wellbeing data to inform improvements. 
• Lead on serious incidents and exclusions where needed. 

Pupils are expected to: 

• Treat others with kindness and respect. 



 

 

• Express feelings in safe and appropriate ways. 
• Take responsibility for their words, choices and actions. 
• Work to repair harm and restore relationships. 

Parents and Carers are expected to: 

• Support the school’s behaviour and SEL approach. 
• Model respectful, regulated behaviour. 
• Communicate openly with school staff to support their child’s wellbeing. 

School Rules and Expectations 

Our whole-school rules are taught explicitly and reinforced consistently: 
1. We are Honest... so that we can sort out problems quickly and feel happy again.  
2. We walk in school ... so that we are safe.  
3. We are kind and thoughtful... so that we can show respect to each other.  
4. We use kind comments and have safe hands and feet... so that we don't hurt ourselves or 
other people.  
5. We work hard and always try our best... so that we can be proud of ourselves  
6. We look after property... so we don't waste or damage things.  
7. We Listen to each other... so we can get things right.  

We support children to understand the why behind rules and how they relate to 
relationships, learning, and wellbeing. 

Our Shakespeare Promise 

Our Shakespeare Promise Our Shakespeare Promise is our commitment to working hard to 
keep our golden rules and be the best we can be.   

We are…   
Never absent, never late  

Full of learning power  
Great at being gold  
Healthy and active   

Promoting Positive Behaviour and Relationships 

We believe that connection drives cooperation. Our behaviour system focuses on: 

• Building strong adult-pupil relationships 
• Anticipating and reducing triggers 
• Acknowledging emotions and unmet needs 
• Recognising and celebrating positive behaviour 
• Teaching problem-solving, reflection and empathy 



 

 

Recognition and Celebration: 

• Verbal praise and encouragement 
• Class Gold points and class rewards 
• Individual Gold points 
• Certificates, stickers, postcards home 
• Positive phone calls and notes to families 

Responding to Behaviour 

We use a graduated, relational approach to behaviour that includes: 

 Action What it might sound like… 

Step One Reset 
A reset conversation, non-verbal 
cue, class reset and reiteration of 
clear expectations, co-regulation. 

Right now, Shakespeare Gold is… 

Step Two Reminder 
Clarifying exact expectations and 
next steps for a child, group or 
class within a time frame. 

This is your reminder, you are not yet 
showing Shakespeare Gold. The 
instruction is… 
I’m hoping to give you a Class 
Gold/silent cheer/whoosh when you 
are (repeat instruction). 

Step Three Warning 
1:1 conversation with 
consequence 
Where possible, a child will be 
moved to work near the teacher. 
Dependent on the child and the 
classroom context they may need 
to work out of class for 5 minutes 
supervised by a member of 
support staff from the classroom. 
At Step Three, 5 minutes of break 
time is spent with their teacher 
which includes a restorative 
conversation. 

This is your warning. You are not yet 
choosing to show Shakespeare Gold. 
Now you will move seats for 5 minutes 
to sit near me. 
If you choose to show Shakespeare 
Gold in the next 5 minutes we will be 
back on track. If you do not choose to 
show Shakespeare Gold then you will 
work out of class for the rest of your 
lesson, be in Reflection Time and your 
parents will be contacted. Right now, 
Shakespeare Gold looks like… 

Step Four Out of Class and Reflection Time 
Working out of class for the rest 
of the lesson with a member of 
the Pastoral Team. 
Class teachers must speak with 
parents. 

Class teacher conversation with 
parents. 
SLT or Pastoral Team member to have 
conversation with the child. 15 minutes 
if first time at Reflection Time that half 
term. 30 minutes if second. SLT to meet 
parents if third. 

All incidents are opportunities for learning. Pupils are supported to reflect on behaviour, 
understand its impact, and repair harm. 



 

 

Restorative Questions: 

• What happened? 
• How were you feeling? 
• Who has been affected? 
• What needs to happen to make things right? 
• What can we do differently next time? 

Bullying and Prejudice-Based Incidents 

We are a zero-tolerance school for all forms of bullying and discrimination, including: 

• Racist, sexist, homophobic or ableist language or behaviour 
• Physical or verbal intimidation 
• Online abuse or exclusion 

All incidents are: 

• Recorded and reported (CPOMS/SIMS) 
• Investigated swiftly and fairly 
• Addressed with a restorative and educative response 
• Communicated with families 
• Monitored for patterns or repeat behaviours 
• Racist incidents are reported to Stop Hate UK 

Please see the Anti-Bullying and Harassment Policy 2025 2027 for further information. 

Harmful Sexualised Behaviour (HSB) 

Harmful Sexualised Behaviour is an umbrella term for a range of behaviours that can be: 

• Contact or non-contact 

• Online or offline (including technology-assisted behaviours) 

• Gang, group or peer-influenced 

If an incident of HSB occurs, school will: 

• Complete an AIM checklist and an AIM Checklist Recording Form.  

• Ensure the AIM is completed by an AIM-trained member of staff – Amy Brealey. 

• Ensure the AIM must is completed with two people present to ensure there is no bias 

in the assessment.  

• Use the AIM checklist will inform decision-making when assessing the incident and 

will help decide whether the behaviour is normal, inappropriate, problematic, or 

abusive/violent.  

• Depending on the outcome, school will monitor, provide intervention or make a 

CSWS referral and a RAMP and related BIPRA put in place. 



 

 

Inclusion, SEND and Vulnerable Pupils 

We recognise that some pupils need additional support to meet behaviour expectations. 

• Reasonable adjustments are made in line with SEND Code of Practice. 
• Individual Provision Maps (IPMs) may be created with the child and family. 
• Support includes: ELSA, mentoring, emotion coaching, Zones of Regulation, regulation 

spaces, sensory breaks. 
• Behaviour is seen as communication of need, and unmet needs are addressed 

through relational practice. 

Use of Regulation Spaces 

We provide safe spaces for pupils to: 

• De-escalate and regulate emotions 
• Access a Sensory Circuits to meet sensory need 
• Talk to a trusted adult 
• Reflect and re-join learning 

These are not used as punishment but as a tool for self-regulation and readiness to learn. 

Care and Control 

Reasonable Force is the minimum force necessary, used for the shortest possible time, to 
prevent harm or serious disruption. Force must be proportionate to the risk. Staff may use 
reasonable force only when necessary to: 

• Prevent harm to a pupil or others 
• Prevent serious damage to property 
• Remove a pupil from danger 

It will never be used: 

• As punishment 
• To enforce compliance 
• For convenience or routine behaviour management 

Restrictive Intervention is any physical action that restricts a pupil’s movement, liberty or 
freedom. This can include both physical and non-physical actions.  

Seclusion is defined as the supervised confinement and isolation of a pupil, away from other 
pupils, in an area from which the pupil is prevented from leaving of their own free will. 

 



 

 

This includes: 

• Locking a door 
• Blocking exits 
• Creating a physical or psychological barrier that makes the pupil believe they cannot 

leave 

Seclusion is a restrictive intervention and is distinct from: 

• Time out (brief, voluntary calming space) 
• Removal (disciplinary relocation under Behaviour in Schools guidance) 

When seclusion is used, school will ensure: 

• Continuous supervision by a responsible adult 
• Ongoing dynamic risk assessment 
• Regular communication with the pupil 
• The child’s physical and emotional welfare is monitored 
• Access to basic needs (e.g. toilet, water) where appropriate 
• Seclusion ends as soon as the risk has reduced 

All incidents of care and control are: 

• Recorded, monitored and analysed regularly to spot risks, patterns and plan next 
steps for reduction. 

• Reported to SLT. 
• Communicated with parents, usually on the same day unless doing so puts the child at 

risk. 
• Used to inform BIPRAs. 

Following any restrictive intervention or seclusion school will ensure: 

• The child is supported to reflect and regulate 
• Staff involved will be debriefed and supported 
• Behaviour support plans and BIPRAs will be reviewed or updated 
• Parents will be involved where appropriate. 

Staff are trained appropriately by the Health and Safety Team at Leeds City Council in Team 
Teach. 

Exclusions (Suspensions/Permanent) 

Exclusion is always a last resort, and only used in serious cases such as: 

• Significant harm or threat to safety 
• Serious physical violence 
• Persistent disruption despite support 



 

 

We follow DfE statutory guidance on suspensions and permanent exclusions. All exclusions 
are reported to the Local Authority and Governing Body. 

Communication and Recording 

We use CPOMs and SIMS to record: 

• Wellbeing concerns 
• Bullying or discrimination reports 
• Assault, verbal abuse and other conduct issues 
• The use of restrictive intervention 

We involve families early and regularly. Teachers and staff update records and communicate 
with SLT as needed. The Pastoral Team and SLT meet regularly to monitor behaviour data and 
identify prevention strategies. 

Staff Development and Training 

Staff receive regular CPD on: 

• Trauma-informed practice 
• Social and Emotional Learning (SEL) 
• Behaviour de-escalation 
• Restorative approaches 
• Supporting SEND and vulnerable pupils 

We use staff briefings, INSETs and coaching to develop consistent and confident practice 
across the school. 

Staff in key roles (Safeguarding and Child Protection, ELSA) have regular Supervision. 

Monitoring and Review 

Behaviour and SEL are monitored by SLT and the Governing Body via: 

• Behaviour logs and trends 
• Pupil voice – The Communication Team 
• Staff and parent feedback 
• Safeguarding and wellbeing records 

This policy is reviewed annually, or in response to significant changes. 


